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Abstract
The present study aimed to explore identity styles among the 11th and 12th school students in Oman, 
and to predict them using achievement goal orientations and according to gender and class variables. 
Two questionnaires, one in identity styles, (informative, normative, avoidance, commitment), done 
by Berzonsky and translated by AlBadareen and Ghaith (2013), and the other in goal orientations 
by Rabea’a Rashwan (2006), were administered. The achievement goal orientation consists of four 
orientations, which are mastery, performance, diffuse and avoidance. The study’s sample targeted 331 
boys and girls of grades 11 and 12 from four Governorates: Muscat, Al-Batina North, Al-Batina South, 
and A’Sharqia North. The results showed that children were high in normative and commitment styles 
and middle in informative and avoidance goals. In addition, the results exhibited that informative 
goal orientation can be predicted from three independent variables (performance orientation/
gender (females) mastery orientation/diffuse avoidance orientation), whereas the normative style 
can be predicted from one independent variable (mastery/diffuse), while commitment style can 
be predicted from two independent variables (mastery, diffuse and mastery avoidance). Based on 
WKHVHUHVXOWVVHYHUDOUHFRPPHQGDWLRQVDQGUHVHDUFKSURSRVDOVWKDWUHÁHFWWKHVFLHQWLÀFDQGDSSOLHG
worth of the present study, were presented.
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